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ABSTRACT 
The primary purpose of this study was to 
determine the criterion-related validity of the 
Stanford-Binet Intelligence Scale: Fourth Edition 
(SBIV). Composite Standard Age Scores (CSAS) and 
the four Area Standard Age Scores (Verbal Reasoning 
Age (VRAS), Quantitative Reasoning Age Score 
(QRAS), Abstract/Visual Reasoning Age Score 
(A/VRAS), and Short-Term Memory Age Score (STMAS) 
of the SBIV were compared to the Verbal (VIQ), 
Performance (PIQ) and Full Scale IQ Score (FSIQ) of 
the WISC-R. Fifty-one exceptional Black males, 
previously identified as mentally retarded, 
learning disabled, and/or behavior disorder, in 
grades 1-8 participated in the study. The Pearson 
r correlation of the total scores was.87, while the 
correlation of the SBIV Area Scores and the WISC-R 
subscale scores ranged from .984 (A/VRAS vs PIQ) to 
.64 (STMAS vs VIQ). Major findings of the study 
suggest that: (1) there were statistically 
significant correlations found between the 
Composite Standard Age Score and the four Area 
Standard Age Scores of the SBIV when correlated 
with the Verbal, Performance and Full-Scale IQ 
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Scores of the WISC-R, (2) there were no 
statistically significant mean differences between 
the Composite Standard Age Score and the four Area 
Standard Age Scores of the SBIV when correlated 
with the Verbal, Performance and Full-Scale IQ 
Scores from the WISC-R, and the number of 
classifications by the IQs suggests that both tests 
categorize individuals similarly. 
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BACKGROUND AND NEED FOR THE STUDY 
The Stanford-Binet Intelligence Scale has long 
been used to identify children who could not profit 
from regular formal classroom instruction. From 
its inception, in France (1905), the Binet Scale 
has been used as a standard by which some 
intelligence scales are evaluated. The first 
American edition was published in 1916 by L. M. 
Terman of Stanford University. Subsequent editions 
were published in 1937, 1960, 1972 (when a 
restandardization of the 1960 scale was done), and 
in 1986. However, in recent years, the 
Stanford-Binet Intelligence Scale, Form L-M, has 
been criticized both as an inappropriate tool for 
the identification of exceptional students, and as 
an assessment instrument in delineating abilities 
of regular students. According to David Freides 
(1972) the Binet is inadequate as a clinical 
instrument. When it is administered, other tests 
are also needed to place the results in proper 
perspective. The most obvious weaknesses of the 
scale include the following: outdated items, 
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limitation of norms, overemphasis on verbal 
abilities, and cultural biases inherent in the 
test's content. In fact, some of the items on 
Form L-M are no more than modifications of tasks 
from the earliest versions and no new tasks have 
been introduced since 1937, according to Kaplan and 
Sacusso (1982). Sattler (1982) states that the 
validity, reliability, and utility of most Binet 
scale interpretation procedures are unknown and 
that some are downright hazardous. "The 
Stanford-Binet is an old, old vehicle that has led 
a distinguished life as a pioneer in the field. 
Its time is just about over and the direction to 
go in assessment has superseded the Binet", 
according toFreides (1972, p.426). 
Statement of The Problem 
In an effort to examine the effectiveness of the 
SBIV, the present investigation correlated the 
scores of persons who had taken the SBIV with their 
scores on the WISC-R. The goals of this study, 
then, were (1) to determine the criterion-related 
validity of the SBIV, (2) to compare the 
psychometric and technical characteristics of the 
SBIV 
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SBIV with those of the WISC-R, (3) and to compare 
the precision of the classification system of the 
SBIV with that of the WISC-R. 
Purpose of The Study 
The purpose of this study was to determine the 
criterion-related validity of the Stanford-Binet 
Intelligence Scale: Fourth Edition. Seven 
research questions were formulated concerning the 
study's goal. 
Research Questions 
This study was conducted to seek answers to the 
following research questions: 
1. What is the correlation between the 
Composite IQ Scores on the SBIV and the Full-Scale 
IQ Scores on the WISC-R? 
2. What is the correlation between the 
Composite Scores on the SBIV and the Verbal Scores 
and Performance Scores on the WISC-R? 
3. What is the correlation between the SBIV 
Area Scores (Verbal Reasoning, Quantitative 
Reasoning, Abstract/Visual Reasoning and Short-Term 
SBIV 
4 
Memory) and the Full-Scale, Verbal and Performance 
Scale Scores on the WISC-R? 
4. How statistically significant is the 
difference between the mean Composite Score 
obtained on the SBIV and the mean Full-Scale Score 
obtained on the WISC-R? 
5. How statistically significant is the 
difference between the mean score obtained on the 
SBIV Composite Score and the mean scores obtained 
from the Verbal and Performance Scale Scores on the 
WISC-R? 
6 . How statistically significant is the 
difference between the mean scores obtained from 
the SBIV Area Scores (Verbal Reasoning, 
Quantitative Reasoning, Abstract/Visual Reasoning, 
and Short-Term Memory) and the mean scores obtained 
from the Full-Scale, Verbal and Performance Scale 
on the WISC-R? 
7 . How consistent is the SBIV Composite Score 




Hypotheses to be Tested 
The following null hypotheses were tested in 
fulfilling the purpose of this study. 
1. There will be no statistically significant 
correlation between the Composite IQ Scores on the 
Stanford-Binet Intelligence Scale: Fourth Edition 
and the Full-Scale IQ Scores on the Wechsler 
Intelligence Scale for Children-Revised. 
2. There will be no statistically significant 
correlation between the Composite Scores on the 
Stanford-Binet Intelligence Scale: Fourth Edition 
and the Verbal and Performance Scores on the 
Wechsler Intelligence Scale for Children-Revised. 
3. There will be no statistically significant 
correlation between the Stanford-Binet Intelligence 
Scale: Fourth Edition Area Scores (Verbal 
Reasoning, Quantitative Reasoning, Abstract/Visual 
Reasoning and Short-Term Memory) and the 
Full-Scale, Verbal and Performance Scale Scores on 
the Wechsler Intelligence Scale for Children-Revised. 
4. There will be no statistically significant 
difference between the mean composite score 
obtained from the Stanford-Binet Intelligence 
SBIV 
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Scale: Fourth Edition and the mean Full-Scale Score 
obtained from the Wechsler Intelligence scale for 
Children-Revised. 
5. There will be no statistically significant 
difference between the mean score obtained from the 
Stanford-Binet Intelligence Scale: Fourth Edition 
Composite Score and the mean scores obtained from 
the Verbal and Performance Scale Scores from the 
Wechsler Intelligence Scale for Children-Revised. 
6. There will be no statistically significant 
difference between the mean scores obtained from 
the Stanford-Binet Intelligence Scale: Fourth 
Edition Area Scores (Verbal Reasoning, Quantitative 
Reasoning, Abstract/Visual Reasoning and Short-Term 
Memory) and the means obtained from the Full-Scale, 
Verbal and Performance Scale Scores on the Wechsler 
Intelligence Scale for Children-Revised. 
Significance of the Problem 
Identification of exceptional students has 
concerned counselors, educators, psychologists and 
society, as a whole, for over two centuries 
according to Shouksmith (1970), Jensen (1980) and 
Sattler (1983). The identification of exceptional 
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persons is a process whereby persons are considered 
for special education and related services. The 
procedures must be carefully constructed so that 
parents or legal guardians are fully informed and 
have opportunities to participate in the 
decision-making process. The final decision 
concerning placement in an exceptional program must 
be made in such a manner that: (1) students who 
are not actually handicapped are not considered as 
such, (2) students who are handicapped and in need 
of special services receive appropriate services, 
(3) services are provided in the least restrictive 
environment and (4) all concerned persons (parents, 
teachers and others) are fully informed about how 
these processes are used, according to Gearheart 
(1980). With the increased number of students who 
qualify for special education services as a result 
of P.L. 94-142 and the lawsuits that have followed 
because of lack of precision in evaluation process, 
the need for precision in identifying exceptional 
students appears to be more essential today than 
ever before in our society, says Sattler (1982). 
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The identification of persons who are 
educationally different not only has educational 
implications but political and social implications 
as well. For many, the evaluational process has 
been used to determine appropriate educational 
placement for children, and it has been used to 
provide students with opportunities that otherwise 
may not have been available. Many persons would 
argue that psychological evaluational processes can 
be used to identify the very best persons a society 
has to offer and that, by identifying those 
individuals, their talents can be used for the 
improvement of society. It might also be argued 
that, by identifying individuals whose levels of 
intellectual performance place them significantly 
below the average, appropriate educational programs 
can be developed and realistic career goals can be 
set. 
There are those, however, that may argue that 
testing results, especially psychological testing, 
can be used to deny equal access to educational 
opportunities to thousands of people and that 
testing results can be used to relegate certain 
SBIV 
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groups, in lower social classes, to lower levels of 
living and functioning, according to Bersoff & Phye 
(1980) and Reschly (1979). Since the early 1970's, 
persons have participated in serious emotional 
debates about the meaning of test results and their 
usages for the placement and classification of 
students. The social and ethical implications of 
the usages of testing information inappropriately 
include the following: violations of the Civil 
Rights of minorities, violations of confidentiality 
between testees and testers, violations of privacy 
and culturally biased tests. The controversy over 
testing has become so intense that, even the term, 
"psychological testing", may bring out deep-seated 
resentment. For example, two court cases, Hobson 
v. Hansen (1967) and Larry P. v. Riles (1979), 
illustrated how minorities are overrepresented in 
lower educational classification or tracks. In 
those two cases, it was adduced that the method by 
which track assignments were made depended, almost 
entirely, on scores made on standardized tests. 
Although the purpose of the tests was to help in 
the identification of students who needed remedial 
SBIV 
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help, it was discovered that many children were 
wrongly placed in such programs. As a result, they 
were unlikely to escape those track systems and 
they inevitably lagged farther behind their 
classmates in regular classes. According to 
Bersoff (1984), similar phenomena have been found 
in employment settings, where the courts have 
introduced the concept that tests given to 
employees must be job-related, in order to protect 
the rights of employees and potential employees. 
Therefore, it is critically important that whenever 
a new or revised instrument is produced and placed 
on the market, that scholars, clinicians, and 
students of psychological evaluation be able to 
justify its existence and value in order to protect 
the rights of the consumer. Such is the case of 
the New Stanford-Binet Intelligence Scale: Fourth 
Edition. 
The need to revise the Stanford-Binet 
Intelligence Scale Form L-M with a more modern 
version of the instrument (SBIV) was due, in part, 
to economics and a need to improve the precision of 
the test in identifying exceptional persons, 
SBIV 
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according to Holden (1984) and Kaplan & Saccuzzo 
(1982). The use of the Binet had declined from 
the first to the sixteenth most frequently used 
psychological instrument, according to Detterman 
(1985). It had been replaced in most educational 
settings by the Wechsler Intelligence Scale for 
Children-Revised (WISC-R), which is the fifth most 
frequently used psychological instrument. The only 
cognitive instrument that is more widely used is 
the adult version of the WISC-R, which is the 
Wechsler Adult Intelligence Scale-Revised (WAIS-R). 
The reasons for the switch from the Stanford-Binet 
to the Wechsler Scales are numerous. It has been 
suggested that the Wechsler Scales have better 
psychometric properties and that they are 
considered by many as the quintessence of 
psychometric instruments. Sattler (1982) suggests 
that the WISC-R is preferred over the 
Stanford-Binet for evaluating children's cognitive 
abilities because the WISC-R has good validity, 
high reliability, excellent standardization, good 
administration procedures and helpful scoring 
criteria. Other clinicians, e.g., (Vernon, 1984), 
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indicate that the WISC-R is superior to the 
Stanford-Binet because it uses deviation IQs, 
yields three IQ scales (Verbal, Performance and 
Full Scale), it is less dependent on school 
achievement and provides for pattern analysis. 
Many educators, clinicians, psychologists and 
persons in the helping profession have felt, in the 
past, that the WISC-R goes beyond providing a 
measure of intelligence. In many cases, the 
Wechsler Scales generally and the WISC-R 
specifically can be used by the examiner in 
generating hypotheses about examinees' cognitive 
problems. With the above mentioned assets of the 
WISC-R and limitations of Stanford-Binet 
Intelligence Scale Form L-M, it is understandable 
why the test required revision. 
Importance of This Study 
With the introduction of any new assessment 
instrument, there exists a need to conduct 
criterion related validity studies by comparing the 
new instrument with known validity criteria. In 
reviewing the technical manual provided by the 
publisher, the results of only 13 construct 
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validation studies are presented on both 
exceptional and nonexceptional students. According 
to the authors, one of the areas of potential use 
for the SBIV is in the determination of exceptional 
children. To date, few published research studies 
are available other than those presented in the 
technical manual. When one considers that many- 
educational opportunities are realized through 
psychoeducational evaluation, the need for further 
independent validation studies appears to be 
essential. 
Assumptions 
The following assumptions are made in carrying 
out this study: 
1. That the students were motivated to 
sufficiently high enough levels to respond well to 
items on the SBIV and the WISC-R tests of 
intelligence. 
2. That the test administrator was adequately 
trained to administer the SBIV and the WISC-R 
correctly, score the students' responses and 




3. That the test administrator adhered rigidly 
to standard procedures in administering the SBIV 
and the WISC-R, scoring the students' responses, 
and interpreting the results. 
Limitations of the Study 
Persons who may read and apply the findings of 
this study must remember that the students were 
Black American Youth enrolled in one school system 
and may not adequately represent the population 
about which generalizations from the findings of 
this study may be made. 
Definition of Terms 
The key terms that will be used throughout this 
study are operationally defined as follows: 
Full-Scale : the total score derived from the 
WISC-R is a global estimate of the child's level of 
cognitive ability. 
Verbal 10 Score: the score derived from the 
student's performance on the WISC-R is an estimate 




Performance 10 Score; the score derived from 
the student's performance on the WISC-R is an 
estimate of the child's perceptual organization and 
cognitive ability. 
Exceptional Child; one who deviates 
significantly from the norm. The child may be 
exceptional by virtue of unusually high or low 
intelligence, physical disability, or emotional 
difficulties. 
Mental Retardation: students whose WISC-R 
measured IQs. fall within a range of two standard 
deviations below the mean, along with coexisting 
deficits in adaptive behaviors that are manifested 
during the developmental period. 
Behavior Disorder: a behavioral pattern not 
readily explainable by intellectual or physical 
factors. It may develop over a prolonged period of 
time and may be characterized by difficulty in 
learning, unsatisfactory interpersonal relationships 
with peers, teachers, or parents; inappropriate 
behavior; depression or unhappiness that is 
relatively pervasive, and the development of 
SBIV 
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physical symptoms, pain or fears that likely arise 
from psychological factors. 
Learning Disability; a disorder in which there 
is an educationally significant discrepancy between 
an estimated intellectual potential and a measured 
level of performance. 
Deviation 10: intelligence quotient (IQ) 
obtained by converting raw score on an intelligence 
test into a z-scale score distribution having a 
mean of 100 and a standard deviation of 16 for 
SBIV and 15 for the WISC-R. 
A Standardized Test: a test of empirically 
selected items which has unambiguous directions for 
use, adequately determined norms, and reliability 
and validity data. 
Reliability; the degree to which one obtains 
consistent data from the usage of an instrument. 
Validity; the extent to which one obtains data 
that are consistent with what the instrument makers 
claim instrument users can expect. 
Basal Level; the highest initial level at which 




Ceiling Level: the highest level at which a 
testee fails all items on the Stanford-Binet 
Intelligence Scale. 
Short-Term Memory; the ability to retain newly 
perceived information temporarily until it can be 
stored in long-term memory that is being used for 
an ongoing task. 
Abstract/Visual Reasoning: subtests on the 
SBIV which include pattern analysis, copying, 
matrices, paper folding and cutting. 
Quantitative Reasoning; subtests which include 
quantitative reasoning, number series, and equation 
building on the SBIV. 
Verbal Reasoning: subtests include vocabulary, 





REVIEW OF RELATED LITERATURE 
This chapter contains a summary review of 
literature pertinent to the problem presented in 
this study. The literature review examines studies 
relating to both the SBIV and WISC-R. The 
literature is organized under the following 
headings: technical aspects, critique of tests, 
studies pertaining to learning in children and 
relevant correlational studies. 
Technical Aspects of the Stanford-Binet 
Intelligence Scale: Fourth Edition (SBIV^ 
The Stanford-Binet Intelligence Scale: Fourth 
Edition (SBIV) is the first major revision of the 
test since 1960. Many aspects of the Fourth 
Edition are similar to those in Form L-M. These 
aspects include emphasis on verbal content, the 
measuring of "g", adaptive testing format, the 
establishment of basal and ceiling levels for the 
examinee and the inclusion of many cognitive item 
types commonly found in the earlier edition of the 
Stanford-Binet Scales. In Form L-M, tests were 
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included if scores obtained from them could be 
correlated with total scores and if the scores 
increased as testees' chronological ages increased. 
These procedures were used to minimize 
intra-individual differences in cognitive abilities, 
according to Thorndike, Hagen and Sattler (1986). 
In the Fourth Edition of the Stanford-Binet 
Intelligence Scale, four areas of cognitive ability 
are assessed. They are Verbal Reasoning, 
Abstract/Visual Reasoning, Quantitative Reasoning, 
and Short-Term Memory. These four areas are based 
on a three-hierarchical model of the structure of 
cognitive abilities. The top level being "g". The 
second level consists of crystallized abilities, 
fluid-analytic abilities, and short-term memory. 
The third level consists of verbal reasoning, 
quantitative reasoning and abstract/reasoning, 
according to Thorndike, et al. (1986). 
The mean and standard deviation of the composite 
standard age score of the SBIV are 100 and 16, 
respectively, while the mean and standard deviation 
of the subtest standard age scores are 50 and 8, 
respectively, according to Carvajal (1986). Two 
SBIV 
20 
types of reliability data were obtained. One was 
the Kuder Richardson Formula 20 which allows 
researchers to make internal analyses of the 
consistency of performance within one form of a 
test. The second type was test-retest data 
obtained from only two age groups, ages five and 
eight. Using the Kuder Richardson Formula 20, the 
composite reliability coefficients ranged from .95 
to .99 using six subtest scores, according to 
Thorndike, et al. (1986). The test-retest 
correlations for the composite were .90 for age 
eight and .91 for age five. Internal consistency 
coefficients for both groups are .97 (Thorndike, et 
al., 1986). Three types of construct validity 
studies are presented in the technical manual. They 
are: internal structure of the test, correlation 
of test scores from several tests and the 
performance of groups identified by indices other 
than the Fourth Edition of the Stanford-Binet. In 
the first type of construct validity mentioned, 
internal structure of the test, composite 
intercorrelation scores ranged from .60 for Memory 
for Objects subtest to .90 for Quantitative 
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Reasoning subtest, according to Thorndike, et al. 
(1986). It was noted, in the technical manual of 
the SBIV, that all subtests had substantial loading 
on "g", (general ability) (Thorndike, et al., 
1986). The second group of construct validity 
studies, which consisted of correlational studies 
on the SBLM, WISC-R, WPPSI, WAIS-R, and K-ABC, 
provided strong support for the construct validity 
of the Fourth Edition of the Stanford-Binet, 
according to Thorndike, et al. (1986). The last 
series of validity studies investigated the 
differences between performance on the SBIV with 
special groups of examinees. The three exceptional 
groups utilized in these studies were: gifted, 
learning disabled and mentally retarded. The 
results suggested that the SBIV can reliably 
discriminate between two groups of exceptional 
students, mentally retarded and learning disabled, 
according to Thorndike, et al. (1986). 
Critique of the SBIV 
The SBIV has been anticipated by most persons in 
the field of psychological services. Although many 
items on Form L-M were outdated, it was still the 
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instrument of choice for many clinicians, according 
to Holden (1984). This is probably due to some of 
the Binet's outstanding features which include: 
good reliability data, outstanding predictor of 
scholastic achievement, and the ability to observe 
such factors as reaction to frustration or success, 
just to name a few, according to Kaplan and 
Saccuzzo (1984). However, with the introduction of 
the SBIV, many clinicians are interested in knowing 
how useful the new scale will be for the general 
population. This section summarizes some of the 
problems clinicians have experienced in using the 
new test. 
One study used the SBIV with preschoolers. 
Results indicated that the greatest deterrent to 
obtaining a valid estimate of young children's 
mental ability was the organization of items into 
subtests rather than by age levels. Another 
question regarded individual strengths and 
weaknesses via the four area scores. No 
quantitative or memory factors emerged for 
preschoolers. Another negative factor cited was 
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the lack of concrete objects, according to Telzow 
( 1987 ) . 
A management problem was noted by the National 
Association of School Psychologists (1987), where 
several concerns were listed about the new Binet 
Scale. Included in its list were incorrect 
distribution of guide manuals, technical manuals 
and protocol forms, just to name a few. However, 
in July, 1986, the association reconsidered its 
objection after the publishers recalled all 
previous forms. 
Learning Impaired Children and Stanford-Binet 
Intelligence Scale: Fourth Edition 
It is unfortunate that very little research has 
been done on the relationship between performance 
on the Stanford-Binet Intelligence Scale: Fourth 
Edition and learning impairment in children. This 
is an especially critical issue when one considers 
the fact that a person's performance on an 
intelligence scale may place him in a particular 
classification. In the Technical Manual of the 
Stanford-Binet Intelligence Scale: Fourth Edition, 
studies are presented on the performance of three 
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exceptional groups: Gifted, Learning Disabled and 
Mentally Retarded. The authors found that the 
means of the learning disabled and the mentally 
retarded were significantly lower than the means of 
the standardized sample. The authors felt that 
these results indicated that the SBIV can reliably 
discriminate between the two exceptional groups 
(Thorndike, et al., 1986). 
Summary 
Although very few studies have been done on the 
SBIV, the psychometric properties suggest that the 
test merits continual consideration as an effective 
assessment tool in the field of psychological 
evaluation. Scholars and practitioners will 
ultimately determine the uses and value of 
information they can obtain from the usage of the 
SBIV. 
Technical Features Of the Wechsler Intelligence 
Scale for Children-Revised (WISC-RÏ 
Developed out of a need to assess adult 
intelligence, the Wechsler Intelligence Scale for 
Children-Revised (WISC-R) is, undoubtedly, the most 
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frequently used test for determining the measured 
levels of intellectual functioning of children 
between chronological ages of six through sixteen 
years, says Detterman (1985). The WISC-R has 
become recognized as the quintessence of 
psychometric instruments for evaluating children, 
according to Witt and Gresham (1985). David 
Wechsler defined intelligence globally as the 
"overall capacity of an individual to understand 
and cope with the world around him", according to 
Witt and Gresham (1985). Technically, the 
reliability coefficients of the subtests are 
satisfactorily high, with an average range of .65 
to .85 across ages, while the average Verbal, 
Performance and Full-Scale reliability coefficients 
are .93, .90, and .95, respectively, says Vernon 
(1981). Researchers have conducted longitudinal 
test-retest studies which have consistently shown 
high reliability coefficients for WISC-R IQ Scores. 
Other researchers, e.g., Vance, Blixt, Ellis and 
Debell (1981) have reported reliability 
coefficients of .80, .91, and .88, respectively, 
for Verbal, Performance and Full-Scale IQs, when 
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retesting 75 exceptional children after a two-year 
interval. Tuma and Applebaum (1978) found, that 
when testing normal children over a six-month 
interval, high reliability correlations had been 
reported by Vernon (1981) for two age groups: 6 1/2 
- 7 1/2 (N=102) and 14 1/2 - 15 1/2 (N=104). 
Again, significantly high correlation coefficients 
were reported. 
Critique of the WISC-R 
Although the Wechsler Intelligence Scale for 
Children-Revised (WISC-R) is considered to be a 
major improvement over the Stanford-Binet 
Intelligence Scale Form L-M (SBLM), there remains a 
number of problems with the instrument. One major 
criticism of the Wechsler is that it yields only 
one interpretable score, which, according to 
Detterman (1985), is not very much information when 
designing educational intervention programs. Two 
technical problems have been cited by Witt and 
Gresham (1985): (1) The WISC-R is outdated and (2) 
it lacks treatment validity. Jerome Sattler (1982) 
listed several limitations of the WISC-R. They are 
as follows: (a) Limited applicability of norms for 
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children younger than 6 years, 4 months of age, (b) 
limited floor and ceiling, (c) nonuniformity, (d) 
difficulty in scoring responses, (e) difficulty in 
interpreting norms when a supplementary subtest is 
substituted for a regular subtest, (f) no normative 
data for raw scores, and (g) failure to describe 
procedures for establishing cut-off criteria. 
Use of the WISC-R to Assess Learning Impairments in 
Children 
Many researchers have conducted studies using 
the Wechsler Intelligence Scale for 
Children-Revised as a tool to evaluate learning 
impairments in children. 
In a study done by Schniff and Kaufman (1981) 
with high IQ learning disabled students, it was 
found that the students exhibited extremely strong 
skills in verbal comprehension, expression and 
conceptualization. However, severe deficiencies 
were found in sequencing and distractibility. The 
authors also found that the verbal-performance IQ 
discrepancies and subtest scatter were both 
significantly greater than values obtained for 
normal children and were also substantially greater 
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than scatter indexes for learning disabled children 
with normal intelligence. In addition, these 
students also displayed consistent "emotional" 
profile scores on the following subtests: 
Arithmetic, Digit Span and Coding. Wallbrown, 
Blahe, Counts and Wallbrown (1974) reported that 
reading disabled children had a general factor 
structure characterized by a general factor and 
more primary factors. In other words, they have 
less effective ability integration than normal 
children and more complex arrangement of abilities. 
However, other studies have contradicted these 
findings. Ryckman (1981) studied 100 learning 
disabled students and Moore (1981) studied 434 
learning disabled students. They found that, 
although learning disabled students tended to have 
greater scatter values than in the normal 
standardization samples, the mean differences were 
not large enough to be meaningful. Dehorn and 
Klinge (1978); Petersen and Hart (1979) found no 
qualitative differences in the structures of 
intellectual abilities of normal children. 
According to Sattler (1982), although the WISC-R is 
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a reliable instrument for use in the assessment of 
mental retardation, there is no evidence that it 
can differentiate brain-injured from 
nonbrain-injured mentally retarded children. 
Furthermore, there is no conclusive evidence that 
any particular WISC-R pattern can be used reliably 
to diagnose the learning disabled or behavioral 
disordered. 
Summary 
From the evidence presented, the Wechsler 
Intelligence Scale for Children-Revised appears to 
be an excellent instrument for evaluating 
children's intelligence and patterns of cognitive 
efficiency. However, clinicians cannot use it 
exclusively to make differential diagnoses. It 
appears that it should only be used as a part of 




Correlational Studies of the Stanford-Binet 
Intelligence Scale (SBIV) and Wechsler Intelligence 
Scale for Children-Revised (WISC-FU 
Although, historically, the Stanford-Binet 
Intelligence Scales and the Wechsler Intelligence 
Scale for children-Revised have been used to gather 
data that have been correlated rather highly, there 
is some doubt that when a new scale is revised, it 
is measuring similar traits. Because of the 
newness of the SBIV, validation studies have been 
somewhat limited. Thirteen studies were presented 
in the Technical Manual of the Fourth Edition that 
were conducted on both exceptional and 
non-exceptional students, according to Thorndike, 
et al. (1986). Only a limited number of 
independent studies have been attempted. A summary 
of the findings, with the exceptional population, 
is listed below. 
In a study comparing the SBIV and WISC-R by 
Thorndike, et al., (1986), using gifted students 
(N=19), the results revealed a moderate correlation 
between the SBIV and WISC-R. The Composite Score 
correlated .62 with the WISC-R, .62 with WISC-R 
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Performance Scale and .69 with the WISC-R 
Full-Scale Score. A second study by Thorndike, et 
al., (1986) was done comparing the SBIV with the 
WISC-R using Learning Disabled students (N=90). 
The results revealed a high correlation between the 
two scales. The SBIV Composite Score correlated 
.84 with the WISC-R Verbal Scale, .70 with the 
WISC-R Performance Scale and .87 with the WISC-R 
Full Scale Score. The last study to be mentioned, 
from the Technical Manual, was done to correlate 
the SBIV with WISC-R using Mentally Retarded 
students (N=22). The results revealed a moderate 
to low correlation between the two scales. The 
Composite Score correlated .68 with the WISC-R 
Verbal Scale, .45 with the WISC-R Performance Scale 
and .66 with the WISC-R Full-Scale Score, according 
to Thorndike, et al. (1986). 
In an independent validity study recently 
completed, one researcher compared scores obtained 
by students (90 males and 76 females) in grades 
2-11 who had been referred for gifted evaluation. 
The mean SBIV Composite Score (121.47) was found to 
be lower than the mean WISC-R Full Scale IQ Score 
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(123.33). Correlation coefficients between the 
Composite Score and the Full-Scale Scores ranged 
from a low of .28 (Abstract/Visual Reasoning and 
Full-Scale Score) to a high of .58 (Verbal 
Reasoning and Full-Scale Score) according to 
Livesay, (1986). In a second independent validity 
study, scores obtained from 38 (22 males and 16 
females) Caucasian students on the WISC-R were 
compared to their scores obtained on the SBIV. It 
was found that the WISC-R mean was significantly 
higher than the SBIV mean and that the coefficient 
of .43 indicated a weak, but systematic correlation 
between the WISC-R Full-Scale IQ and the SBIV 
Composite, according to McCallum and Karnes, (1986). 
Summary 
From the information presented, the SBIV appears 
to be correlated at a moderate level with the 
WISC-R when administered to the Gifted and Learning 
Disabled populations. However, when given to 
students classified as Mentally Retarded, the SBIV 
appeared to correlate low with the WISC-R. 
Overall, the correlation between the SBIV and 
WISC-R appears to be satisfactory. However, these 
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comments are made with the knowledge that only a 
limited number of studies is available on the SBIV. 
When one considers the impact such an assessment 
tool, as the SBIV, will have on school-age 
children, further investigations on the SBIV appear 






The research design section will be divided 
into three segments. The selection of subjects is 
described in the first section. The second 
section describes the instruments used. In the 
third section, the procedures are explained. 
Selection Of Subjects 
Ninety-six subjects were initially identified as 
school-aged students in need of re-evaluation. 
Students were eliminated from the study for any of 
the following reasons: a) subjects did not meet 
study requirements, b) subjects were unable to take 
or complete both scales within the specified time 
periods, c) subjects transferred to new school 
districts or d) subjects dropped out of school 
before these tests were administered to them. The 
final group consisted of 51 exceptional Black male 
subjects in grades 1-8 who had been referred for 
re-evaluation and categorized as being exceptional. 
All subjects had been identified as "learning 
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impaired" because of any of the following 
handicapping conditions: Behavior Disorder, 
Learning Disability and/or Mental Retardation. The 
subjects' age range was from 6 to 16. Eighty-six 
percent of the students were categorized as being 
in the lower socio-economic status class. 
Instruments 
Two intelligence scales were used to obtain the 
data needed to perform this study. The two scales 
were: The Stanford-Binet Intelligence Scale: 
Fourth Edition and the Wechsler Intelligence Scale 
for Children-Revised. 
The Stanford-Binet Intelligence Scale: Fourth 
Edition is an individually administered 
intelligence scale. The Fourth Edition is a 
revision of the 1960 scale Form L-M. The Fourth 
Edition was designed for usage with persons whose 
chronological ages range from two and above. Four 
broad areas of cognitive abilities are appraised by 
fifteen tests. These four areas are: Verbal 
Reasoning, Abstract/Visual Reasoning, Quantitative 
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Reasoning and Short-Term Memory. The scale yields 
a Composite Score that appraises general ability. 
The Wechsler Intelligence Scale for 
Children-Revised (WISC-R) is also an individually 
administered intelligence scale for children within 
the chronological age range of 6 to 16. Twelve 
subtests comprise the WISC-R, of which two are 
used only as alternatives or as supplementary 
tests. Subtests are classified under two scales, 
Verbal and Performance. The test yields three 
types of IQ scores: Verbal, Performance and 
Full-Scale. The WISC-R provides standard scores 
(M=10, SD=3) and deviation IQ scores (M=100, 
SD=15). Many professionals consider the WISC-R 
as one of the best intelligence tests of its kind. 
Procedures 
During the Spring Semester of the 1986-1987 
school year, the Wechsler Intelligence Scale for 
Children-Revised and Stanford-Binet Intelligence 
Scale: Fourth Edition were administered to 
previously identified exceptional students who were 
in need of re-evaluation services. Local and 
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state guidelines determined the eligibility for 
placement into special education programs. The 
tests were administered in a counterbalanced way 
within a three month period of time to control the 
effects of practice on testees' performance. 
Parents of the participants were sent re-evaluation 
consent forms and copies of parental rights. 
Subjects were informed that the data collected 
would be used in a research study. Before 
intellectual assessments were begun, all subjects 
received vision and hearing screenings. 
Permission to test students in the school 
district was granted by the local school system. 





PRESENTATION AND ANALYSIS OF DATA 
The primary purpose of the study was to 
determine the criterion-related validity of the 
Stanford-Binet Intelligence Scale: Fourth Edition. 
This was accomplished by determining the correlaton 
between the Stanford-Binet Intelligence Scale: 
Fourth Edition and the Wechsler Intelligence Scale 
for Children-Revised, comparing the psychometric 
and technical characteristics of the Stanford-Binet 
Intelligence Scale: Fourth Edition with those of 
the Wechsler Intelligence Scale for Children- 
Revised, and comparing the precision of the 
classification system of the Stanford-Binet 
Intelligence Scale: Fourth Edition with that of the 
Wechsler Intelligence Scale for Children-Revised. 
Several research questions were asked from which 
seven hypotheses (see pages 5-7) were developed. 
The data were analyzed and presented in response to 
the hypotheses formulated. 
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Analysis Of The Results 
The results of the study were based on the test 
scores of 51 Black male students who were 
classified as "learning impaired". 
The Black male participants' test scores are 
presented in this section. These participants were 
administered the Stanford-Binet Scale: Fourth 
Edition and the Wechsler Intelligence Scale for 
Children-Revised within a three-month period. 
Information about chronological ages, taken from 
school records, and intelligence quotient for both 
instruments, is presented in Table One. 
Table 1 
Participants' Chronological Ages and IQs on the 
Stanford-Binet Intelligence Scale Fourth Edition 
and Wechsler Intelligence Scale for 
Children-Revised Intelligence Quotients 





1 6-7 65 69 
2 6-8 85 96 
3 8-3 68 69 
4 8-8 86 92 
5 9-1 84 88 
6 9-6 73 72 
7 9-9 72 55 
8 9-10 102 90 
9 10-0 86 81 
10 10-3 84 78 
11 10-4 80 68 
12 10-4 99 85 
13 10-5 89 103 
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Table 1 (Continued) 





14 10-6 57 42 
15 10-7 115 127 
16 10-8 98 91 
17 10-8 96 91 
18 10-11 38 40 
19 11-0 101 111 
20 11-0 82 80 
21 11-0 82 72 
22 11-6 72 67 
23 11-6 69 67 
24 11-6 86 74 
25 11-10 82 85 
26 12-1 83 82 
27 12-4 61 50 
28 12-4 79 80 
29 12-5 104 103 
30 12-6 74 71 
31 12-7 95 100 
32 12-7 104 89 
33 12-8 89 96 
34 12-8 76 101 
35 12-9 69 68 
36 12-11 84 85 
37 13-1 72 62 
38 13-1 90 85 
39 13-7 78 68 
40 13-7 60 53 
41 13-10 62 56 
42 13-11 93 87 
43 14-0 78 73 
44 14-3 51 54 
45 14-6 55 58 
46 14-7 66 61 
47 14-7 107 93 
48 14-9 85 76 
49 14-11 78 78 
50 15-1 72 81 
51 15-9 91 78 
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One sees a generally significant feature of the 
information in Table 1. There are wide variations 
in chronological ages (6-7 to 15-1), Stanford-Binet 
Intelligence quotients (38 to 115) and Weschler 
Intelligence Scale for Children intelligence 
quotients (40 to 127). Also, the differences, 
between the participants' measured intelligence 
quotients on the respective instruments, ranged 
from zero to 25 points where these differences 
favored the Wechsler Intelligence Scale for 
Children and from zero to 17 where these 
differences favored the Stanford-Binet Intelligence 
Scale-Revised Edition. 
Table 2 contains information about participants' 
verbal performance on the two instruments. 
From the information in Table 2, one can see 
wide variations within the participants' 
Table 2 
Participants' Verbal Performance on the 
Stanford-Binet Intelligence Scale: Fourth Edition 







1 71 74 
2 88 98 
3 64 60 
4 88 95 
5 85 87 
6 62 77 
7 70 60 
8 99 94 
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9 95 72 
10 89 70 
11 77 69 
12 96 90 
13 95 103 
14 58 49 
15 119 131 
16 103 86 
17 98 92 
18 49 45 
19 101 118 
20 73 73 
21 86 73 
22 86 75 
23 67 62 
24 99 79 
25 70 73 
26 87 87 
27 72 60 
28 73 82 
29 110 105 
30 61 64 
31 114 98 
32 87 81 
33 93 94 
34 73 96 
35 75 73 
36 81 73 
37 71 58 
38 101 88 
39 88 74 
40 67 66 
41 64 59 
42 96 90 
43 80 69 
44 56 51 
45 60 64 
46 65 55 
47 95 81 
48 85 77 
49 84 70 
50 80 75 
51 82 65 
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performance on the verbal reasoning section on the 
Stanford-Binet Intelligence Scale: Fourth Edition 
(49 to 119) and the verbal intelligence quotients 
on the Wechsler intelligence Scale for Children- 
Revised (45 to 118). These two ranges were very 
similar 70 points difference on the Stanford-Binet 
Scale and 7 3 points difference on the Wechsler 
Intelligence Scale for Children. One also sees 
more higher scores on the Stanford-Binet 
Intelligence Scale (37 to 13). 
Table 3 contains information on abstract 
reasoning on the S-B and Verbal IQs on the WISC-R. 
Table 3 
Participants Abstract Reasoning on the SBIV and 






1 67 74 
2 94 98 
3 68 60 
4 80 95 
5 96 87 
6 87 77 
7 78 60 
8 95 94 
9 83 72 
10 90 70 
11 90 69 
12 92 90 
13 94 103 
14 60 49 
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15 109 131 
16 106 86 
17 91 92 
18 43 45 
19 102 118 
20 97 73 
21 84 73 
22 69 75 
23 69 62 
24 85 79 
25 89 73 
26 87 87 
27 72 60 
28 85 82 
29 97 105 
30 86 64 
31 64 98 
32 118 81 
33 92 94 
34 85 96 
35 74 73 
36 98 73 
37 79 58 
38 96 88 
39 70 74 
40 59 66 
41 74 59 
42 99 90 
43 90 69 
44 64 51 
45 69 64 
46 70 55 
47 106 81 
48 77 77 
49 89 70 
50 89 75 
51 105 65 
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One sees, from the information in Table 3, that 
the ranges between Abstract Reasoning on the SBIV 
(57 to 118) and the ranges of Verbal IQ on the 
WISC-R (45 -118) are guite wide, 61 and 73 points, 
respectively. There were more higher scores for 
Abstract Reasoning than for Verbal IQs (33 and 
17), respectively. Verbal performance is involved 
in both types of behavior. Higher scores were 
made more consistently on the S-B Abstract 
Reasoning than on the WISC-R Verbal IQ. 
Table 4 contains information about Subjects' 
Short-Term Memory on the S-B and Verbal IQs on the 
WISC-R. 
Table 4 
Participants' Scores on Short-Term Memory on the 






1 70 74 
2 87 98 
3 74 60 
4 91 95 
5 83 87 
6 70 77 
7 73 60 
8 116 94 
9 70 72 
10 76 70 
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11 75 69 
12 105 90 
13 85 103 
14 65 49 
15 102 131 
16 94 86 
17 99 92 
18 49 45 
19 97 118 
20 83 73 
21 82 73 
22 71 75 
23 66 62 
24 94 79 
25 95 73 
26 94 87 
27 73 60 
28 85 82 
29 111 105 
30 85 64 
31 87 98 
32 104 81 
33 95 94 
34 82 96 
35 68 73 
36 83 73 
37 81 58 
38 91 88 
39 88 74 
40 62 66 
41 64 59 
42 97 90 
43 78 69 
44 50 51 
45 46 64 
46 81 55 
47 134 81 
48 97 77 
49 77 70 
50 68 75 
51 89 65 
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One can see, from the information in Table 4, 
that the SBIV scores vary by 88 points (from 46 to 
134) and the WISC-R IQs vary by 80 points (from 51 
to 131) . 
Table 5 contains information about participants' 
Quantitative Reasoning and Verbal IQs. 
Table 5 
Participants' SBIV Scores on Quantitative Reasoning 






1 74 74 
2 78 98 
3 88 60 
4 90 95 
5 84 87 
6 90 77 
7 86 60 
8 97 94 
9 90 72 
10 90 70 
11 89 69 
12 102 90 
13 88 103 
14 72 49 
15 120 131 
16 91 86 
17 97 92 
18 40 45 
19 101 118 
20 83 73 
21 85 73 
22 80 75 
23 88 62 
24 74 79 
25 83 73 
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26 74 87 
27 61 60 
28 82 82 
29 97 105 
30 77 64 
31 94 98 
32 106 81 
33 80 94 
34 74 96 
35 74 73 
36 83 73 
37 70 58 
38 76 88 
39 77 74 
40 70 66 
41 64 59 
42 84 90 
43 75 69 
44 56 51 
45 65 64 
46 66 55 
47 90 81 
48 87 77 
49 74 70 
50 72 75 
51 92 65 
The information in Table 5 reveals a range of 
66 points (from 40 to 106) for the Quantitative 
Reasoning scores. The range is 80 points (from 
to 131) for the Verbal IQs. 
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Table 6 contains information about participants' 
SBIV Composite Scores and WISC-R Verbal IQs. 
Table 6 
Participants' Scores on the SBIV Composite Area and 
the WISC-R Verbal IOs 
SBIV WISC-R 
Subject No. CSAS VIQ 
1 65 74 
2 85 98 
3 68 60 
4 86 95 
5 84 87 
6 73 77 
7 72 60 
8 102 94 
9 86 72 
10 84 70 
11 80 69 
12 99 90 
13 89 103 
14 57 49 
15 115 131 
16 98 86 
17 96 92 
18 38 45 
19 101 118 
20 82 73 
21 82 73 
22 72 75 
23 69 62 
24 86 79 
25 82 73 
26 83 87 
27 61 60 
28 79 82 
29 104 105 
30 74 64 
31 95 98 
32 104 81 
33 89 94 
34 76 96 
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35 69 73 
36 84 73 
37 72 58 
38 90 88 
39 78 74 
40 60 66 
41 62 59 
42 93 90 
43 78 69 
44 51 51 
45 55 64 
46 66 55 
47 107 81 
48 85 77 
49 78 70 
50 72 75 
51 91 65 
Table 7 contains information about the subjects' 
SBIV Verbal Reasoning and WISC-R Performance IQ. 
Table 7 
Particioants' Scores on SBIV Verbal Reasonina and 
WISC-R Performance 10 
SBIV WISC-R 
Subject No. VRAS PIQ 
1 71 68 
2 88 93 
3 64 81 
4 88 91 
5 85 91 
6 62 71 
7 70 57 
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8 99 88 
9 95 95 
10 89 90 
11 77 70 
12 96 87 
13 95 104 
14 58 45 
15 119 117 
16 103 100 
17 98 91 
18 49 45 
19 101 101 
20 73 96 
21 84 74 
22 86 61 
23 67 74 
24 99 72 
25 70 102 
26 87 80 
27 72 46 
28 73 80 
29 110 102 
30 61 82 
31 114 102 
32 87 100 
33 93 101 
34 73 106 
35 75 67 
36 81 102 
37 71 71 
38 101 84 
39 88 64 
40 67 48 
41 64 61 
42 96 86 
43 80 81 
44 56 65 
45 60 60 
46 65 72 
47 95 109 
48 85 80 
49 84 88 
50 80 80 
51 82 96 
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The information in Table 7 reveals wide 
variations in the Verbal Reasoning scores and the 
Performance IQs. The range for the former is 7 0 
points (from 49 to 119) and for the latter 59 
points (from 45 to 104). 
Table 8 contains information about subjects' 
SBIV Abstract Reasoning and WISC-R Performance IQs. 
Table 8 
Subjects' Scores on SBIV Abstract Reasoning and 






1 67 68 
2 94 93 
3 68 81 
4 80 91 
5 96 91 
6 87 71 
7 78 57 
8 95 88 
9 83 95 
10 90 90 
11 90 70 
12 92 87 
13 94 104 
14 60 45 
15 109 117 
16 106 100 
17 91 91 
18 43 45 
19 102 101 
20 97 96 
21 84 74 
22 69 61 
23 69 74 
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24 85 72 
25 89 102 
26 84 80 
27 57 46 
28 85 80 
29 97 102 
30 86 82 
31 86 102 
32 118 100 
33 92 101 
34 85 106 
35 74 67 
36 98 102 
37 79 71 
38 96 84 
39 70 64 
40 59 48 
41 74 61 
42 99 86 
43 90 81 
44 64 65 
45 69 60 
46 70 72 
47 106 109 
48 77 80 
49 89 88 
50 89 80 
51 105 96 
The information in Table 8 reveals wide 
variations in the subjects' scores in each group. 
The range of the SBIV scores on Abstract Reasoning 
was from 43 to 118-a range of 75 points. The range 
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for the WISC-R Performance IQs was 72 points (from 
45 to 117). The ranges were very similar for the 
two groups (75 points and 72 points, respectively). 
Table 9 contains information about the subjects' 
SBIV Quantitative Reasoning and the WISC-R 
Performance IQs. 
Table 9 
Subjects' Scores on the SBIV Quantitative Reasoning 






1 74 68 
2 78 93 
3 88 81 
4 90 91 
5 84 91 
6 90 71 
7 86 57 
8 97 88 
9 90 95 
10 90 90 
11 89 70 
12 102 87 
13 88 104 
14 72 45 
15 120 117 
16 91 100 
17 97 91 
18 40 45 
19 101 101 
20 83 96 
21 85 74 
22 80 61 
23 88 74 
SBIV 
55 






24 74 72 
25 83 102 
26 74 80 
27 61 46 
28 82 80 
29 97 102 
30 77 82 
31 94 102 
32 106 100 
33 80 101 
34 74 106 
35 74 67 
36 83 102 
37 70 71 
38 76 84 
39 77 64 
40 70 48 
41 64 61 
42 84 86 
43 75 81 
44 56 65 
45 65 60 
46 66 72 
47 90 109 
48 87 80 
49 74 88 
50 50 80 
51 92 96 
Table 10 contains data on subjects' Short-Term 




Subjects' Scores on the SBIV Short-Term Reasoning 






1 70 68 
2 87 93 
3 74 81 
4 91 91 
5 83 91 
6 70 71 
7 73 57 
8 116 88 
9 86 95 
10 76 90 
11 75 70 
12 105 87 
13 85 104 
14 65 45 
15 102 117 
16 94 100 
17 99 91 
18 49 45 
19 97 101 
20 83 96 
21 82 74 
22 71 61 
23 66 74 
24 94 72 
25 95 102 
26 94 80 
27 73 46 
28 85 80 
29 111 102 
30 85 82 
31 87 102 
32 104 100 
33 95 101 
34 82 106 
35 68 67 
36 83 102 
37 81 71 
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38 91 84 
39 88 64 
40 62 48 
41 64 61 
42 97 86 
43 78 81 
44 50 65 
45 46 60 
46 81 72 
47 134 109 
48 97 80 
49 77 88 
50 68 80 
51 89 96 
The information in Table 10 reveals wide 
variations in the SBIV Short-Term Reasoning scores 
and the WISC-R Performance IQs. The ranges were 
88 points (from 46 to 134) and 72 points (from 45 
to 117), respectively. 
The difference between these total ranges was 
16 points (72 and 88), respectively. 
Table 11 contains information about subjects' 





Subiects' Scores on the SBIV Composite Score and 
WISC-R Performance IOs 
SBIV WISC-R 
Subject No. CSAS PlQs 
1 65 68 
2 85 93 
3 68 81 
4 86 91 
5 84 91 
6 73 71 
7 72 57 
8 102 88 
9 86 95 
10 84 90 
11 80 70 
12 99 87 
13 89 104 
14 57 45 
15 115 117 
16 98 100 
17 96 91 
18 38 45 
19 101 101 
20 82 96 
21 82 74 
22 72 61 
23 69 74 
24 86 72 
25 82 102 
26 83 80 
27 61 46 
28 79 80 
29 104 102 
30 74 82 
31 104 102 
32 89 100 
33 76 101 
34 69 106 
35 84 67 
36 72 102 
37 90 71 
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38 98 84 
39 78 64 
40 62 48 
41 62 61 
42 93 86 
43 78 81 
44 51 65 
45 55 60 
46 66 72 
47 107 109 
48 85 80 
49 78 88 
50 72 80 
51 91 96 
Table 12 contains information about subjects' 
SBIV Verbal Responses and WISC-R Full-Scale IQs. 
Table 12 
Subiects' Scores on the SBIV Verbal Reasonina and 
WISC-R Full- -Scale IOs 
SBIV WISC-R 
Subject No. VRAS FSIQ 
1 71 69 
2 88 96 
3 64 69 
4 88 92 
5 85 88 
6 62 72 
7 70 55 
8 99 90 
9 95 81 
10 89 78 
11 77 68 
12 96 85 
13 95 103 
14 58 42 
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15 119 127 
16 103 91 
17 98 91 
18 49 40 
19 101 111 
20 73 83 
21 84 72 
22 86 67 
23 67 67 
24 99 74 
25 70 85 
26 87 82 
27 72 50 
28 73 80 
29 110 103 
30 61 71 
31 114 100 
32 87 89 
33 93 96 
34 73 101 
35 75 68 
36 81 85 
37 71 62 
38 101 85 
39 88 68 
40 67 53 
41 64 56 
42 96 87 
43 80 73 
44 56 54 
45 60 58 
46 65 61 
47 95 93 
48 85 76 
49 84 78 
50 80 81 
51 82 78 
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The information in Table 12 reveals a fairly 
wide range between the SBIV Verbal Reasoning Scores 
and a rather wide range between the WISC-R 
Full-Scale IQs. The ranges were 63 points (from 
56 to 119) and 87 points (from 40 to 127), 
respectively. 
Table 13 contains information about subjects' 
SBIV Abstract Reasoning and WISC-R Full Scale IQs. 
Table 13 
Subjects' Scores on the SBIV Abstract Reasoning and 






1 67 69 
2 94 96 
3 68 69 
4 80 92 
5 96 88 
6 87 72 
7 78 55 
8 95 90 
9 83 81 
10 50 78 
11 90 68 
12 92 85 
13 94 103 
14 60 42 
15 109 127 
16 106 91 
17 91 91 
18 43 40 
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19 102 111 
20 97 83 
21 84 72 
22 69 67 
23 69 67 
24 85 74 
25 89 85 
26 84 82 
27 57 50 
28 85 80 
29 97 103 
30 86 71 
31 86 100 
32 118 89 
33 92 96 
34 85 101 
35 74 68 
36 98 85 
37 79 62 
38 96 85 
39 70 68 
40 59 53 
41 74 56 
42 99 87 
43 90 73 
44 64 54 
45 69 58 
46 70 61 
47 106 93 
48 77 76 
49 89 78 
50 89 81 
51 105 78 
The information in Table 13 reveals very wide 
variations in the ranges of the scores for both 
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groups. The range for the SBIV Abstract Reasoning 
scores was 75 points (from 43 to 118) and 87 
points for the WISC-R Full-Scale IQs (from 40-127), 
respectively. 
Table 14 contains information about subjects' 
SBIV Quantitative Reasoning and WISC-R Full-Scale 
IQs . 
Table 14 
Subjects' Scores on the SBIV Quantitative Reasoning 






1 74 69 
2 78 96 
3 88 69 
4 90 92 
5 84 88 
6 90 72 
7 86 55 
8 97 90 
9 90 81 
10 90 78 
11 89 68 
12 102 85 
13 88 103 
14 72 42 
15 120 127 
16 91 91 
17 67 91 
18 40 40 
19 101 111 
20 83 83 
21 85 72 
22 80 67 
23 88 67 
24 74 74 
25 83 85 
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26 74 82 
27 61 50 
28 82 80 
29 97 103 
30 77 71 
31 94 100 
32 106 89 
33 80 96 
34 74 101 
35 74 68 
36 83 85 
37 70 62 
38 76 85 
39 77 68 
40 70 53 
41 64 56 
42 84 87 
43 75 73 
44 56 54 
45 65 58 
46 66 61 
47 90 93 
48 87 76 
49 74 78 
50 50 81 
51 92 78 
SBIV 
65 
Table 15 contains information about subjects' 
Short-Term Reasoning and WISC-R Full-Scale IQs. 
Table 15 
Subjects' Scores on the SBIV Short-Term Reasoning 






1 70 69 
2 87 96 
3 74 69 
4 91 92 
5 83 88 
6 70 72 
7 73 55 
8 116 90 
9 86 81 
10 76 78 
11 75 68 
12 105 85 
13 85 103 
14 65 42 
15 102 127 
16 94 91 
17 99 91 
18 49 40 
19 97 111 
20 83 83 
21 82 72 
22 71 67 
23 66 67 
24 94 74 
25 95 85 
26 94 82 
27 73 50 
28 83 80 
29 111 103 
30 85 71 
31 87 100 
32 104 89 
33 95 96 
34 82 101 
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35 68 68 
36 83 85 
37 81 62 
38 91 85 
39 88 68 
40 62 53 
41 64 56 
42 97 87 
43 78 73 
44 50 54 
45 46 58 
46 81 61 
47 134 93 
48 97 76 
49 77 78 
50 68 81 
51 89 78 
The information in Table 15 reveals very wide 
ranges in the scores on the SBIV Short-Term 
Reasoning and the WISC-R Full-Scale IQs. The 
ranges were 88 points (from 46 to 134) and 87 
points (from 40 to 127), respectively. The groups 




Table 16 contains information about the findings 
from this study. 
Table 16 
Summary of Findings 
VRAS VP AS QUAS STMAS CSAS VIQ PIQ FSIQ 
VRAS 1 .679* .695* . 744* . 887* .825* .675* . 825* 
A/VPAS .679* 1 .735* .728* .883* .657* .843* .798* 
QRAS . 695* .735* 1 . 679* . 862* .687* .689* .718* 
STMAS . 744* . 728* .679* 1 .9* .647* .708* .725* 
CSAS . 887* .883* .862* .9* 1 .803* .826* . 871* 
VIQ . 825* . 657* .687* . 647* .803* 1 . 727* . 927* 
PIQ . 675* .843* .689* . 708* .826* .727* 1 .904* 
FSIQ . 825* .798* .718* . 725* .871* . 927* .904* 1 
*P< .o1 (df=49) 
A careful examination of the data in Table 16 
reveals one salient fact. There is a positive and 
statistically significant correlation between all 
variable listed. Each correlation coefficient far 










VRAS 82.0 15.0 2.2 -.588 
A/VRAS 84.0 14.9 2.00 -.699 
IQRAS 81.9 13.4 1.88 -1.390 
STMAS 83.0 16.6 2.33 -1.542 
CSAS 80.0 15.4 2.16 1.637 
The information in Table 17 reveals that there 
were no statistically significant differences 
between any of the means for the various variables. 
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Table 18 contains information about categorizing 
testees according to 17 measures on the SBIV and 
the WISC-R. 
Table 18 
Ability Classifications By 10 
Very Superior High Low Slow Mentally 
Superior Average Average Average Learner Retarded 
Test 130 120-129 110-119 90-109 80-89 70-79 
WISC-R 0 1 1 11 12 9 17 = 51 
SBIV 0 0 1 12 15 11 12 = 51 
The information in Table 18 reveals a 
consistent pattern in categorizing persons 
according to their scores on the two instruments. 
This pattern is consistent with the general pattern 
reflected in the consistency of the scores derived 





FINDINGS, CONCLUSIONS, IMPLICATIONS AND 
RECOMMENDATIONS 
Recapitulation of Research Design 
Purpose : The purpose for making this study was 
to determine the criterion-related validity of the 
SBIV. Critics of the SB have pointed out 
weaknesses of this instrument throughout its 
existence. Some major weaknesses have been (1) the 
heavy emphasis on verbal content, (2) its 
orientation toward white middle-class, English 
speaking Americans, (3) outdated and unmeaningful 
item content, (4) outdated techniques of data 
interpretation, and (5) etc. the continuous 
evolution of the American people and a lag in 
keeping the content up-dated, and appropriate 
validation requirements made it necessary to 
question the validity of the SBIV. 
As the writer began to explore this issue, he 
wondered what was the criterion-related validity of 
this new revision of the SBIV. From this query, 
some hypotheses were developed and used in 
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determining the validity of the SBIV. These 
hypotheses were stated in the null form as follows: 
1. There will be no statistically significant 
correlation between the CSAS scores on the SBIV and 
the FSIQ scores on the WISC-R. 
2. There will be no statistically significant 
correlation between the CSAS on the SBIV and PIQ on 
the WISC-R. 
3. There will be no statistically significant 
correlation between the SBIV area scores (VRAS, 
A/VRAS, QRAS, STMAS and CSAS) and the FSIQ, VIQ, 
and PIQ on the WISC-R. 
4. There will be no statistically significant 
difference between the mean CSAS scores on the SBIV 
and the mean FSIQ scores on the WISC-R. 
5. There will be no statistically significant 
difference between the mean CSAS scores on the SBIV 
and the VIQ and PIQ on the WISC-R. 
6 . There will be no statistically significant 
difference between the mean SBIV area scores and 
the FSIQ, VIQ, and PIQ of the WISC-R. 
Methodology. The descriptive survey research 
method was used in conducting this study. 
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Instruments. The SBIV and the WISC-R were 
the instruments used in this study. The WISC-R was 
validated on the earlier editions of the SB. It 
seemed appropriate to determine the 
criterion-related validity of the SBIV by 
correlating scores subjects obtained on the SBIV 
with scores they obtained on the WISC-R because 
these two instruments have been used for the same 
general purpose historically, namely, to assess 
intellectual potential in testees, especially 
school age children whose chronological ages range 
from two to sixteen years. Another reason for 
using the WISC-R was because its validity and 
reliability are generally accepted as being good. 
Subjects. Fifty-one Black males were used in 
this study. Their chronological ages ranged from 
approximately seven to sixteen. Their deficiencies 
in educational progress, according to state 
guidelines, warranted their being categorized as 
"educationally deficient" and in need of 
re-assessment. Only those subjects who completed 
the assessment process were included in this study. 
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Literature Review. It is unfortunate that very 
little research has been done on the relationship 
between performance on the SBIV and learning 
impairment in children. The literature review 
section in this study, examined studies relating to 
both the SBIV and the WISC-R. The literature 
review was organized under the following headings: 
technical aspects, critique of tests, studies 
pertaining to learning in children and relevant 
correlational studies. Although findings suggested 
that both instruments were psychometrically sound, 
several limitations were cited about each 
instrument. Some negative factors mentioned about 
the SBIV include, but were not limited to, lack of 
concrete objects, questionable validity in 
estimating young children's mental ability and an 
uncertainty about individual strengths and 
weaknesses via the four area scores (Telzow, 1987). 
Traditional limitations of the WISC-R were cited by 
Sattler (1982). They include: limited 
applicability of norms for young children, limited 
floor ceiling, nonuniformity, difficulty in scoring 
responses and failure to describe procedures for 
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establishing cut-off criteria. Studies focusing on 
learning impairment in children on the SBIV and 
WISC-R suggested that both instruments can 
sufficiently discriminate learning impaired subjects 
from non-learning impaired subjects (Thorndike et 
al., 1986 and Wallbrown, Blahe, Counts and 
Wallbrown, 1974). Although sufficient 
correlational research studies on the SBIV 
accompanied the Technical Manual (Thorndike et al., 
1986), very few independent validation studies have 
appeared. Of the thirteen validation studies that 
appear in the Technical Manual on both exceptional 
and non-exceptional persons, only two studies 
compared the SBIV and the WISC-R with learning 
impaired children. The findings from the Technical 
manual suggest that the SBIV appears to be 
correlated at a moderate level with the WISC-R 
(Thorndike et al., 1986). Two independent validity 
studies (Livesay, 1986 and McCallum and Karnes, 
1986) were also presented. Both studies suggested 
a moderate to weak, but systematic, correlation 
between the WISC-R Full-Scale IQ Score and the SBIV 
Composite Score, .58 and .43, respectively. 
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Findings. The findings listed below were 
derived from a thorough analysis of the data 
obtained from the implementation of this study. 
Each hypothesis is restated below to allow for 
clarity in associating findings and hypotheses. 
The following null hypotheses were used: 
1. There will be no statistically significant 
correlation between the CSAS scores on the SBIV and 
the FSIQ scores on the WISC-R. 
This hypothesis was rejected because a 
statistically significant correlation was found 
between these two variables. 
2. There will be no statistically significant 
correlation between the CSAS on the SBIV and the 
PIQ on the WISC-R. 
This hypothesis was rejected because a 
statistically significant correlation was found 
between these two variables. 
3. There will be no statistically significant 
correlation between the SBIV area scores (VRAS, 
A/VRAS, QRAS, STMAS, and CSAS) and the FSIQ, VIQ 
and PIQ on the WISC-R. 
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This hypothesis was rejected because 
statistically significant correlations were found 
between al of these variables. 
4. There will be no statistically significant 
difference between the mean CSAS scores on the 
WISC-R. 
This hypothesis was accepted because no 
statistically significant differences were found 
between the mean scores on these variables. 
5. There will be no statistically significant 
difference between the mean CSAS scores on the SBIV 
and the VIQ and PIQ on the WISC-R. 
This hypothesis was accepted because no 
statistically significant differences were found 
between the mean scores on these variables. 
6. There will be no statistically significant 
differences between the mean area scores on the 
SBIV and the FSIQ, VIQ, and PIQ scores on the 
WISC-R. 
This hypothesis was accepted because no 
statistically significant differences were found 




In addition to testing the hypotheses listed 
above, the writer examined the category 
classifications assigned testees according to their 
scores obtained on the SBIV and the WISC-R. The 
category classifications varied very little. This 
high degree of consistency among the testees' 
scores and category classification is consistent 
with the findings in other types of performance 
where assessors have made judgments on the basis of 
scores persons have made on the SBIV and WISC-R. 
Discussion 
The correlations between the factors of the 
WISC-R and Area Scores of the SBIV indicated that 
the two instruments will yield similar estimates of 
intellectual ability for exceptional Black male 
students with learning impairments. This 
conclusion differs from that of some previous 
studies (Richardson, 1986 and Thorndike et al., 
1986). Previously low correlations have been cited 
between the VIQ of the WISC-R and A/VRAS, STMAS and 
QRAS of the SBIV. Additionally, low correlations 
were also cited between the PIQ Score of the WISC-R 
and the QRAS and STMAS of the SBIV (Thorndike et 
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al., 1986). In one study, the correlation between 
the Wechsler Scales and SBIV were so low that the 
researcher indicated that the two instruments would 
not yield equal estimates of intellectual ability 
(Richardson, 1986). 
In analyzing why the findings in this study 
differ from findings in previous studies, it is 
important that the reader remembers that this 
study, unlike those previously reported, combined 
three exceptional learning impaired groups 
(Behavior Disorder, Learning Disability and Mental 
Retardation) under one general classification. 
Therefore, several underlying factors may have 
contributed to the findings in this study. For 
example, there may have been significant 
differences within exceptionalities that were not 
apparent when one looks at the study globally. 
Secondly, the precision of the classification 
system for each exceptional group may have shown 
wide variations that are not apparent. A third 
consideration that could explain the findings of 
the study involves differences between those 
subjects that were in self-contained settings 
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versus those that were mainstreamed. The idea that 
students may or may not learn more in 
self-contained or mainstreamed classes may be an 
important consideration. The Fourth and final 
point this study raises involves the number of 
subjects, 44 (86%) in the lower socio-economic 
status category. Since these subjects are often 
referred to as "high risk" students who often do 
poorly on tests, it could be argued that the 
findings in this study were normal, given the type 
of subjects utilized. 
In support of the findings in this study, other 
research studies have found significant 
correlations between the Full-Scale IQ Score of the 
WISC-R and the Verbal IQ of the Wechsler Scale 
and the Composite Score of the SBIV (Livesay, 1986 
and Thorndike et al., 1986); (Richardson, 1986 and 
Thorndike et al., 1986). A cursory review of the 
raw data indicates that similar retention rates in 
placement decisions of learning impaired children 
will be made on consistent measures on most factors 
on both scales. 
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Conclusions. The findings obtained from an 
analysis of the data obtained from this study seem 
to warrant the following conclusions: 
1. The criterion-validity was preserved in the 
SBIV. The scores on the SBIV continued to be 
significantly highly correlated with scores 
obtained on the WISC-R, especially for the kind of 
subjects used in this study. 
2. The internal consistency among the subtests 
and areas, as inferred from the consistently high 
positive correlations between them, was good. The 
discrepancies among the testees' scores on the SBIV 
and the WISC-R were highly similar when viewed 
within groups and between groups. 
3. Testees can be placed in categories, on 
the basis of scores made on the SBIV and WISC-R, 
almost equally as well. Use of test scores for 
the purpose of categorizing persons, may depend 
more upon one's preference than upon differences in 
assessment scores derived from testees' obtained 
scores on the SBIV and WISC-R. 
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Implications. The following implications seem 
to be inherent in the conclusions drawn from the 
findings of this study: 
1 . More use may be made of the SBIV by 
clinicians because of its high correlation with the 
WISC-R which is used more frequently than any other 
assessment instrument of its kind. 
2 . The SBIV may be useful as a check for the 
WIS -R in cases where response time limitations may 
not need to be imposed and where information about 
response patterns, persistence, and reasoning power 
of testees may be needed for clinical and 
therapeutic purposes. 
3. The SBIV may be used as a criterion 
against which the validity of the WISC-R can be 
checked. 
4. The SBIV may be used as a criterion for 
updating and revising the WISC-R. 
Recommendations. The implications, derived 
from the findings and conclusions presented in this 




1. More research, using carefully designed 
research strategies, should be made to test the 
validity of the SBIV. Attention should be focused 
on all persons whose lives are affected by decision 
making processes where test information may be used. 
2. When the WISC-R is updated, the SBIV can be 
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FAIR FIELD, ALABAMA 3 3 0 6-4 
' Date : ' " 
Dear Parent 
This is to notify you that the Fairfield Board of Education will provide a ré¬ 
évaluation for  to assure that he/she 
(Student's Cfonpleta Name) 
has an appropriate educational program. The educational program of th9 student 
will not be changed without your knowledge. 
At the school's request the student will be reevaluated 
(Parent's hequest/Scnool's request) 
for the following reasons: third year formal réévaluation 
The réévaluation would include the following: 
 Behavior Rating Scale 
 Educational ability test 
_X Educational achievement test 
XIndividual intelligence test 
 Perceptual motor test 
 Social Maturity test 
% Speech and Hearing Screening 
% Vision Screening 
Medical Evaluation 
X Diagnostic Math Test 
X Diagnostic Reading Test 
Other: 
You have the right to see and inspect all education records in the student's 
school file. If you wish to see the records or arrange a conference to discuss 
the referral and/or the réévaluation procedures and instruments you may call: 
Mr. James H. Turner  
(Director of Student Services) 
787-3968 
(Telephone) 
When the réévaluation is completed you may wish to discuss the results. If the 
réévaluation shows that the student is eligible for placement or changes in special 
education programs and services, we will ask for your assistance in preparing or 
revising the Individualized education program. If you do not agree with the school' 
evaluation you have a right to get an outside evaluation at public expense by a 
qualified examiner certified/approved by the State Department of Education unless 
the school system can present evidence through due process procedures that the 
school's evaluation is appropriate. 
LXL—of...tkeujdata 
ccollected will be utilized 
by. th.e__examihe r_ t o...validate 
a. new_,test„.instrument -XStanford 
Binet Intelligente__S£aleu Jfgui^E 
....Parts.pf„„the__d.ata (only) 
obtained may be publish. 




PARENTAL RIGHTS IN SPECIAL EDUCATION 
As a parent of a child who is receiving special education benefits. you have certain rights which are safeguarded by state or federal statute. We want you 
10 know about these rights. 
The rights to which you areentitled are listed below in abbreviated form under nine headings. If you would like a further eiplanation of any of these rights, 
you may contact the principal, the special education coordinator, your superintendent of schools or the Program for Exceptional Children and Youth. Ala¬ 
bama State Department of Education, State Office Building. Montgomery, Alabama 36130 (832-3230). 
RECORDS: 
l) Right to inspect and review records; 2) Right to make copies of records; 3) Right to be informed of all types and locanooi of records being collected, 
maintained or used by the agency: 4) Right to ask for an eiplanation of any item in the records; 5) Right to ask for an amendment of any record on the ground 
it is found inaccurate, misleading or violates privacy rights; 6) Right to a hearing if the agency refuses to make the requested amendment. 
INDEPENDENT EVACUATION: 
1) Right to an independent educational evaluation; 2) Right to have the independent evaluation considered when placement and program decisions are 
made: 3) Right to be told where an independent evaluation may be obtained at no expense or low expense; 4) Right to have the agency pay for the inde¬ 
pendent evaluation if the agency's evaluation is not appropriate; 5) Right to be told the procedures for obtaining an independent evaluation at public expense 
and the conditions under which such an evaluation may be obtained. 
NOTICE: 
I) Right to notice before the agency initiates or changes (or refuses to initiate or change) the identification, evaluation or placement of your child; 2) Right 
to have that notice in writing, in your native language, or other principal mode of communication, at a level understandable to the general public; 31 Right 
to have the notice describe the proposed action, explain why it is proposed, describe the options considered and explain why those other options were 
rejected: 4) Right to be notified of each evaluanoo procedure, test record or report the agency wiU use as a basis for any proposed acr.on. 
CONSENT: 
5) Right to give consent before an evaluation is conducted and before initial placement is made in special education; 6) Right to revoke consent at any 
time; 71 Right of the agency to proceed in the absence of consent to a heating to determine if your child should be initially placed. 
HEARINGS: 
URight to request an impartial due process hearing to question the agency's identification, evaluation, or placement af-your child or to question the 
agency's provision of a free appropriate public education: 2) Right to have the hearing conducted by the State Education Agency; 3) Right to be told of any 
free or low-cost legal and other relevant services available (e. g.. expert on handicapping conditions that may be a witness at the hearing); 4) Rightlo have 
the hearing chaired by a person not employed by a public agency involved in the education of your child or otherwise having any personal or professional 
interest in the hearing; 5) Right to see a statement of the qualifications of the hearing officer; 6) Right to be advised and accompanied at the hearing by 
counsel and to be accompanied by individuals with special knowledge or training in problems of tile handicapped; 7) Right to have your child present: 
8) Right to have the hearing open to the public: 9) Right to present endence and confront, cross-examine and compel the attendance of witnesses: 10) Right 
to prohibit the introduction of any evidence at the hearing that has not been disclosed at least five days before the hearing; 11) Right to have a record of the 
hearing; 12) Right to obtain written findings of fact and a written decision within 45 day* after the State Education Agency received the initial request for 
the hearing; 13) Right to appeal to the Alabama State Board of Education and receive a decision within 30 days of the filing of an appeal; 14) Right to have a 
hearing and an appeal set at a time reasonably convenient to the parent; IS) Right to appeal a decision from the State Board of Education in court; 16) Right 
to have your child remain in his or her present educauonal placement during the pendency of the administrative proceeding, unless parent and agency agree 
otherwise. 
EVALUATION PROCEDURES: 
1) Right to have a full and individual evaluation of your child’s educational needs; 2) Right to have more than one criterion used in determining an 
appropriate educational program for your child; 3) Right to have the evaluation performed by a multidisciplinary team; 4) Right to have your child assessed 
in all areas related to the suspected disability 5) Right to have a re-evaluation every three yearn or more frequently if conditions warrant or if you or your 
child's teacher requests it. 
LEAST RESTRICTIVE ENVIRONMENT: 
1) Right to have your child educated with non-handicapped children to the maximum extent appropriate: 2) Right to have your child removed from the 
regular educational environment only after supplementary aids and services were tried and found unsatisfactory: 3) Right to have a continuum of alternative 
placements so that removal from the regular educational environment-can be the least necessary deviation: 4) Right to have supplementary services such as 
resource room or itinerant instruction to make it possible for your child to remain in a regular class placement: 5) Right to have a placement in the school your 
child would attend if non-handicapped unless the individual education plan requires some other arrangement 6) Right of your child to participate with 
non-handicapped children in non-academic and extra-curricular services and activities such as meals, recess, counseling, clubs, ithlencs. and special 
interest groups. 
CONFIDENTIALITY OF INFORMATION: 
I) Right to restrict access to your child's records by withholding consent to disclose records: 2) Right to be informed before information in your child's 
file is to be destroyed; 3) Right to be told to whom information has been disclosed. 1 
INDIVIDUALIZED EDUCATION PROGRAM: 
I) Right to attend the meeting to develop, review or revise the Individualized Education Program (1EP): 2) Right to be notified o' the IE? meeting early 
enough to ensure an opportunity to attend: 3) Right to have the 1EP meeting scheduled at a mutually agreed upon lime and place; 4) Right to an interpreter 
for those parents who are deaf or whose native language is oft her than english; 5) Right to a copy of the IEP upon requests: 6) Right to bring other pcopei to 
the IEP meeting: 7) Right to ask for a revision of the IEP. 
YES, as parents of children who are enrolled in special education, you have many rights. And for each of these rights, there are certain responsibilities ... 
both for you. as parents, and fur your school system. The school system is responsible for safeguarding your rights. You. in turn, should attempt to keep the 
school system informed of things that affect your child's education. Also, you are urged to assist the school by attending IE? conferences and by keeping the 
lines of communication open at all times. When you are unhappy with your child's education, it is importsnt to tell your school principal or coordinator of 
special education. If you need further assistance in talking to people in the school system, there are parent groups where you can obtain help and where you 
can talk freely and openly about your concerns. Also, you can contact the Slate Department of education. But first and foremost, talk to your child s teacher, 
your principal, or other school administrators. Schools axe there to help children grown and develop into capable adults. But schools need the help and 
cooperation of parents, too. 
I These rights may fx found in the Federal He filter. The format in which they appear in thil notice u bated on Educational Right! of Handicapped Children 
(pp. 29-JO/. Reed Martin. Author, Research Press Company. 1977. 
I have received and understand my rights. 
